
TERMSUSEDINTHISPAPER

JidouEigo: ThisreferstotheJapanesetitlefortheentirethree-partcoursecalled“Teaching
EnglishtoYoungLearners.”

KisoEnshuu: Thisisthefirstpartofthecourse,aone-yearintroductoryclasscalled“AnIntro-
ductiontoTeachingEnglishtoYoungLearners.”

SenmonEnshuu: Thisistheensuingpartofthecourse,aone-yearpracticuminwhichtheuniver-

sitystudentsteachEnglishtolocalchildren.ThisclassforchildreniscalledKo-

domonoKyoushitsu(Kids’Classroom),whichmakesupthebulkofthecourse
SenmonEnshuu.

JidouEigoGairon:Thisclassconsistsoftheory,discussion,andactivitiesdesignedtohelpuniversity
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Abstract

Thispaperaimsathelpingteachertrainersattheuniversitylevelgaininsightintotheprocess

involvedincreatinganddevelopingacourseforfutureinstructorsofchildrenintheareaofEnglish

languageeducation.Itcoversthestructureofacoursecalledjidoueigo(theteachingofEnglishto

younglearners)fromthebasiccoursethroughthepracticum.Thepaperfocusesmostheavilyonthe

secondpartofthecourse,aclassforchildren,taughtattheuniversitybyprospectiveEnglishteach-

ers.Whileseveralobstacleswereencounteredalongtheway,theauthorbelievesthatthiscourse

wouldserveasaneffectivemodelatanyuniversityatwhichpracticalteachertrainingisundertaken.

Suchcoursesseemtoholdgreatappealtotheparentsofchildrenlivinginthearea,astheirchildren

havetheopportunitytointeractwithuniversitystudentsonafrequentbasis.Asfortheuniversity

students,theycanreceivepracticaltrainingthroughsuchacourseandhonetheirteachingskills

priortograduating.

Keywords:Englishforyounglearners,elementaryschoolEnglish,teachertraining,jidoueigo,com-

municativelanguageteaching
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studentsgainadeeperunderstandingofwhattheylearnedinthetwoprerequisite

classes.Inasense,thisclassrepresentsacourseconsolidation.

Thestudentsenrolledintheintroductoryclassaresophomores.Intheirjunioryear,theymay

takethenexttwoclassessimultaneously,ortakeeitheroftheclassesindependentofoneanother.

INTRODUCTION

In２００２,TsukubaWomen’sUniversitystartedofferingacoursecalledJidouEigoKisoEnshuu
(AnIntroductiontoTeachingEnglishtoYoungLearners).Itwastheprofessor’shopethatthecourse
wouldtrainuniversitystudentstoteachchildrenEnglishatavarietyoflevels,butprimarilychildren

attheelementaryschoollevelorbelow.Unliketheorycourses,thisseriesofclasseswastobestrictly

practicalandaimatpreparingtheuniversitystudentstodesign,organize,plan,implement,andevalu-

ateacourseforyounglearnersofEnglish.Thecourseexpandedasthestudentsprogressed;by２００５,
thestudentswereteachinglocalchildreninaclasscalledSenmonEnshuu,thusputtingintopractice

theapproachesandstrategiestheyhadlearnedinKisoEnshuu.

Thispaperwillexploretheentireprocessbywhichthecoursewascreated,fromconceptionto

implementation.Itaimstoexaminetheconceptualunderpinningofthecourseandthetheoretical

structureuponwhichitwascreated.Thelatterpartofthepaperwillexaminethecontentofthe

coursethroughavarietyofapproaches:Thesyllabusthatwasorganizedforthecourse,actuallesson

plans,andactivitieswillbereviewedforoveralleffectiveness,intermsofbothstudentinstructorand

learner.

Didthecoursesucceedincreatingableinstructorsforthefuture?Thoughtheanswerisnaturally

atthediscretionofthereader,itwouldappearthatsuchcoursesarehelpfultothefuturenon-native

Englishspeakinglanguageteacher.Asuniversitystudents,theycanexperimentateveryphaseofthe

creationofacourse,andthereafterreviewthemeritsanddrawbacksoftheireffortsthroughdiscus-

sionandreflection.Contrarytostandardteachingcoursesattheuniversitylevel,thiscourseaimedto

moveawayfromhighlytheoreticalmaterialandfocusonthedevelopmentofpracticalskills.

OVERVIEW

TheCurrentSituationofForeignLanguageTeachingattheElementarySchoolLevel

Justoveradecadeago,thefollowingpassagewaswritteninabookpublishedbytheMinistryof

Education:“Whiletheacquisitionofnecessaryknowledgeandskillsisquiteoftenemphasizedasone
ofthemostimportantpurposesandfunctionsofeducationinanumberofdevelopedcountries,the

spiritualaspectismorestressedinJapan.Knowledgeandskillsare,therefore,consideredasthesec-

ondorthirdconcernsand/orsomething‘vulgar.’”(Okamoto,p.１９)
Suchthinkingmayhavebeeninvogueatatimewhensuchinstitutionsaslifetimeemployment

andgakurekishakai(academicmeritocracy)stillservedtosupportorguideeducationinthiscountry,

buttherelationshipbetweencompulsoryeducation,highereducation,andemploymenthaschanged

markedlyinrecentyears.AsaCourseofStudyforForeignLanguageshasnotyetbeencreatedforthe
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elementaryschoollevel,thecurrentsystemofforeignlanguageinstructionwouldappearinneedofa

moresuccinctdirection.Inotherwords,Englishcannotbeviewedaspartofinternationalunderstand-

ingorasanecessarystepinmaintainingpacenotonlywithneighboringcountriesinAsia,butforpre-

paringyoungpeopleforfuturelanguagelearning.Asvulgarasitmayseem,Englishisaskillthat

needstobelearnedatschool,notonlyforacademicpursuits,butforcommunicativepurposes.

Languageteachingisoftencriticizedfromwithinasstagnant.Thisquotebyacurriculumspecial-

istinaboardofeducationwastypicalofthetimes:“InJapan,wetendtoteachforeignlanguageasif
wewereraisinganationofforeignscholars.ThisishowwetaughtduringtheMeijiperiod.”(Juppe,
２０００,p.８７)However,theMinistryofEducationwouldappeartohaveshifteditsfocusaswell:“Ele-
mentaryschoolstudentsarekeenlyinterestedinnewthingsandareatastagewheretheycannatu-

rallyabsorbotherculturesthroughlanguageandothermeans.ExposuretoEnglishduringtheseyears

isextremelyimportantnotonlyfordevelopingcommunicativeabilitybutalsofordeepeninginterna-

tionalunderstanding.”(Kageura,p.１２３)
Referringtotheprecedingquotation,itwouldseemthatteacherswillneedtoteachlanguage

morecommunicativelyfromnowonwithanemphasisonpracticaluse.Ratherthanhaveforeignteach-

ersserveasthesoleconduitsoflanguagepractice,itwillbebeneficialtotrainagenerationofinstruc-

torscompetentinEnglish,whocancommunicatewithpupilsinthetargetlanguagewithoutfearof

seemingstrangeorsociolinguisticallycontradictory,whichmanyteachersviewasanobstacleinteach-

ingEnglishcommunicatively.

PeterMedgyespostulatedthatnon-NESTs(non-nativeEnglishspeakingteachers)providethe

followingbenefitsinteachingaforeignlanguage:“(They...)１.Provideabetterlearnermodel.２.Teach
languagelearningstrategiesmoreeffectively.３.SupplymoreinformationabouttheEnglishlanguage.
４.Betteranticipateandpreventlanguagedifficulties.５.Aremoresensitivetotheirstudents.６.Bene-
fitfromtheirabilitytousethestudents’mothertongue.”(Medgyes,inCelce-Murcia,p.４３６)Without
elaboratingonthese,itcanbesaidthatawell-trainednon-NESTisinvariablymoreeffectiveinteach-

inglanguagebothasaformalsystemandforpurposesofcommunication."Theteachingofuse...does

seemtoguaranteethelearningofusagesincethelatterisrepresentedasanecessarypartofthe

former.”(Widdowson,p.１９)
Upuntilnow,eikaiwaandEnglishseemtohavebeentreatedasseparatephenomena.Eikaiwa,or

Englishforcommunication,isoftenlookeduponasfrivolous.Inasense,ithasbeentreatedmuchlike

ahobbyorapastimeoneusesfortraveling,forwatchingfilms,etc.English,ontheotherhand,isseen

asconnectedstronglytoacademicskills.Therefore,teacherstendtoneglectcommunicationandfocus

onEnglishthatwillhelpstudentspassdifficultentranceexaminations.Thisrequiresconcentratingon

grammarandstructuralEnglish;hence,atvirtuallyeverylevelofsecondaryeducation,itcanbesaid

thatteachersaretryingtoraiseanationofscholars.Thisupholdstheassertionsmadeearlierbyboth

OkamotoandthecurriculumspecialistfromAomoriPrefecture.

In２００６,theUniversityofTokyo’sSchoolofEngineeringintroducedacourseinEnglishforits
students.Theaimistomaketheuniversityaninternationalresearchcenter.KwansaiGakuinUniver-

sityholdsafive-daycampinEnglishtocombinetechnologyandEnglish.Inprinciple,nooneisal-

lowedtouseJapanese,theaimbeing,ofcourse,thatscientistsgainagoodcommandofEnglishso
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thattheycanworkinternationally.(ShinichiroNoguchi,p.２８)Yearsago,itwasthoughtthatlanguage
skillswouldbeacquiredattheprofessionallevelbythosewhoneededthem.Today,inanenvironment

ofever-changingjobsandcareers,itisnecessarythatprofessionalscomeintotheirworkingliveswith

languageskills.Schoolwouldbetheidealplacetomastersuchskills.

Regardlessofwhetheronedismissesideassupportiveofthesensitiveperiod,orthebiologicalpe-

riodduringwhichchildrenarethoughttohaveaneasiertimelearningforeignlanguage,(Hatta,p.１５)
orthecriticalperiod,thetimefrombirthuntiltheageofseven,whenchildrenarethoughttobe

“sponges”,itwouldseemthatfromavarietyofstandpoints,learninganinternationallyusedlanguage
isimportantfromanearlystage.ThiswouldmostlogicallybeEnglish,asitistheworld’smostwidely
spokenlanguage.

Suchadevelopmentwillrequireinstructorsinvariousinstitutions.Sinceitappearstobeagrow-

ingareainthejobmarketandteachingEnglishseemstobeanappealingareaofstudyforyoungpeo-

ple,itmakessensetodevelopauniversitycoursethatpreparesthemforsuchanundertaking.If

universitystudentscangraduatewiththenecessaryskillstostartteachingimmediatelyandeffec-

tivelywithlittletonotraining,thensuchacoursewouldbeofhighpracticalvaluetothestudents,so-

ciety,andeducation.

ItiswiththisoverviewinmindthatsuchacoursewascreatedfortheuniversitystudentsatTsu-

kubaGakuinUniversity.

PLANNINGTHECOURSE

SettingtheObjectives

Initially,settingobjectivesforthecoursewasnecessary.SinceKisoEnshuuwastoserveasthe

introductoryclassinthecourse,ithadtosatisfyseveralobjectivesfortheuniversitystudentstaking

thecourse:

１. Instillinthestudentsaninterestinteachingbyappealingtocreativeskills.
２. Helpthestudentsappreciatetheprocessesbywhichsyllabi,activities,andmaterialsarecreated

forthecourse.ThiswasdonelargelyduringthesecondpartoftheKisoEnshuucoursewhenstu-

dentshadtheopportunitytoengageinmicro-teaching.

３. Introducestudentstoteachingapproacheswithwhichtheyhavehadlittlecontact(e.g.,thecom-
municativeapproach,thedirectmethod,etc.),allofwhichwouldleadtoanappreciationforthe

eclecticapproach,whichisdefinedas“teacherswhodonotsubscribetoadistinctlanguageap-
proachnordotheybasetheirphilosophyonanamedpsychologicalorlinguistictheory.”(Stern,
p.２９)Bydoingso,itishopedthatthestudentsatTsukubaGakuinUniversitycouldcontributeto
afuturegenerationofteachersthatchooseswillinglytodisengageslowlyfrominflexibleap-

proachessuchasgrammartranslation,yakudoku,andteam-teachingpracticessuchas“traditional
team-teaching,wherebyaJapaneseteacherandaforeignassistantdolittlemorethanreadtext

pageswithstudentsorally,repeatnewwords,andcheckcomprehensionwithroutinelyconsistent

strategiessuchas“true-falsequestions.”(Juppe,１９９８,p.５)Inotherwords,thecourseaimsto
developwell-rounded“non-NEST”instructorsfreeofbiastowardanyparticularapproach.Insec-
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ondorforeignlanguagelearningtheoryithasbeensuggestedthatgivinglearnerstheopportu-

nityforoutputisjustasimportantasgivingtheminput.(Celce-Murcia,p.２７３)
４. Syllabusdesignisdifficulttoteach;throughpractice,however,itcanbecomeanacquiredskill.

Studentsparticipateinandobservethedevelopmentofacoursewithinthecourseinwhichthey

serveasstudentssothattheyseealinkintheunits.Eachweek,thepreviousweek’sactivities
arediscussedsothatstudentsunderstandtheobjectivesandtheirconnectionwiththatweek’s

“mocklesson.”(Notethatthismocklessonwillbeelaborateduponinthenextsection.Itrefers
toaGermanclasstaughtnotforthepurposeoflearningGerman,butseeinghowteachingtech-

niquesareemployed.)Thereafter,studentshavetostudyexamplesofsyllabusdesignandcreate

theirownforacertainperiodoftime.Thisexperiencepreparesthemforanactualcourse;inter-

estinglyenough,whenstudentspreparedtheirowncourseforchildreninSenmonEnshuuinthe

firstyear,theyreliedheavilyontwosuccessfulassignmentsfromtheKisoEnshuuclass.Inother

words,theirsyllabuswascomprisedmainlyoftheirownideaswithlittleinputfromtheprofessor.

Thisdemonstratedacertaindegreeofachievementatthisstage.Inathirdcourse,JidouEigoGai-

ron,(TheoryofTeachingEnglishtoYoungLearners)theuniversitystudentsexaminedseveral

typesofsyllabiindetail:Astructuralsyllabus,anotional-functionalsyllabus,asituationalsylla-

bus,aprocess-orientedsyllabus,andfinally,aprocedural-orientedsyllabus.Itshouldbenoted

thatthelatter(somehybridofthetwotypes)wasactuallyusedinthecourseforchildren,Ko-

domonoKyoushitsu,inSenmonEnshuu.Thiswasdonenotonlybecauseasimilarsuchsyllabus

wasusedinthemockGermancourse(inwhichtheuniversitystudentslearnedasiftheywere

elementaryschoolstudents),butbecausethetheoreticalunderpinningofsuchasyllabusseems

tocoincidecloselywithideasespousedbyPiaget,Bruner,Egan,andVygotsky,allchildpsycholo-

gistsspecializingineducation.Socialexperiences,aboveall,developcognitiveskills;creatinga

socialcontextthroughwhichstudentscanacquirelanguage(somewhatparallelattimestonative

languageacquisition)andexpresstheirideasorproducelanguage,seemstobecarriedoutbest

throughaflexibleformofcurriculum,onemalleableenoughtoallowchangesthatreflectevalua-

tionandreview.

５. ThroughtheKisoEnshuucourse,theuniversitystudents,aswasnotedearlier,hadtoreviewthe
previousweek’smockGermanlesson.Oftentheyweregivenahomeworkassignmentassuch:
Withinablanklessonplanworksheet,thestudentswouldcompletealessonplanfrommemory

AFTERhavingsatthroughthelessonas“elementaryschoolstudents.”Thisenabledstudentsto
developasenseofhowactivitieslinkedtogether.Inotherwords,whenwasitimportanttore-

view?Howoften?Whichskills(productive/receptive)shouldbeaddressedinwhichsequence?

Howcouldgamesbegivenobjectivessothattheynotonlyappealedtochildren’ssenseofenjoy-
ment,butaccomplishedagoalorobjectiveintermsoflanguagelearning?Studentsnotonlyspent

timewatchingactivities,butweregivenparadigmsthroughwhichtodeveloptheirowngames

andcreativeactivities.Thispartofthecoursewasessentialininstillingintheuniversitystu-

dentsasenseofcreativityintheteachingprofession.Itwashopedthatratherthanrelyonatext

andfollowitpagebypage,theywouldbeabletocreateactivities,andthereafterasyllabus,outof

theirownheads.Bybindingtheirhands,sotospeak,andnotallowingthemtofollowatext,upon
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completionofthecourse,creatingacoursewithaneclecticframeworkshouldbeinfinitelyeasier.

Thestudentsshouldbecomeadeptatusingatextcombinedwiththeirownideasandactivities.

Theoptimalwaytoachievethiswastoworkwithoutatext,whichisnaturallymorechallenging,

butultimatelyrewarding,fortheteachers,asitdevelopstheabilitytocreateone’sownmaterials,
somethingdecidedlylackinginthecurrentteachingforceofnon-NESTs.

６. AstheuniversitystudentshadalreadystudiedEnglishforatleastsevencompleteyearswhen
theybeganthecourse(manyofthem,ofcourse,hadtakenEnglishformuchlongersincethey

hadbeenenrolledfromchildhoodineikaiwacoursesatprivateschools),itwasnecessarytocre-

ateamockcourseinwhichthestudentscouldagainexperiencesomeformofanxietyoraffective

filterthroughwhichnavigationwouldbenecessarytobecomecomfortableinlearningnewmate-

rial.Thefiltergoesupinthepresenceofanxietyorlowself-confidenceorintheabsenceofmo-

tivation.Althoughmostchildrenseemnottohavethesameanxietyaboutspeakinginaforeign

language,anenvironmentinwhichchildrenfeelself-confident,free,andhighlymotivatediscer-

tainlydesirable.(CurtainandPesola,p.５４)Forthisreason,Germanwaschosenasthelanguage
ofinstruction.Thelanguagewasperfectinmanyregards.First,itisacognatelanguagewithEng-

lish,sojustasJapanesestudentsarealreadyfamiliarwithmanyEnglishwordsthroughloan

words,katakana,andeverydayexposurethroughpopularcultureandothermediaforms,German

andEnglishshareastrongbase.Second,GermanwasnotofferedatTsukubaGakuinUniversity

asaforeignlanguage.Itwasunlikelythatanystudentwouldcomeintotheclasswithknowledge

ofGerman(infact,notonehadeverhadanyGerman).Third,asaphoneticlanguage,thestu-

dentswouldseehowalanguagecouldbetaught.Thestudentsdidnotreceiveanywrittenwork

intheclass.Also,theyweretoldnevertotakenotes.Inotherwords,theyweretolearnasa

childwouldlearnoracquirelanguage:largelythroughtheearsandeyes.Laterintheyear,aunit

onphonicswasdone.Inthislesson,thetargetlanguagewaschangedtoRussian.Forseveral

weeks,thestudentsplayedgamesandengagedincreativeactivitiesthatwereaimedateasing

themintoletterrecognition.Again,thepointoftheseunitswasnotonlytoallowthestudentsto

seehowphonicscouldbetaughtbuttoshowthemthatitactuallyworks.Oneoftheproblems

teachersencounterineducationisavariedleveloflearningamongstudents,whichisespecially

noticeableduringthefirstyearofjuniorhighschool.Onestudentmaycomeintotheclassatrue

beginner;theboysittingbesidehimmaybeanextremelyfalsebeginner,withyearsofprivate

Englishconversationschooleducationunderhisbelt.Phonicscanbetaughtcreativelysothatthe

falsebeginnerisentertained,challenged,andgivenaverythoroughreview.Thebeginner,onthe

otherhand,notonlyhasfun,butlearnsthealphabetandmoreimportantly,thesound/lettercom-

binationsthroughsuchactivities.Naturally,thetwowillstandonunevengroundcometheendof

theunits,butsuchanapproachhelpstominimizethegap.Furthermore,itstartsstudentsoff

withexcellentreadingandpronunciationskills,aswellashelpsthemdevelopwritingskills.Four-

th,theinstructorfeltcompetentinGermanandcouldintroducethestudentstothedirectmethod

andcommunicativeteachingthroughuseofthelanguage.Duringthelessons,theinstructor

madeitclearthatstudentsdidnothavetoproducelanguageunlesstheywantedto.Thisgreatly

reducedtheaffectivefilter,anotheraspectofwhichstudentsbecameaware.Evenamongtheuni-
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versitystudents,therewerethosewhohadnointerestinGermanandotherswhowantedto

studyharderafterdoingsomelessons.Therewerethosewhopickedupthelanguageeasily,as

thechild’s“way”oflearninglanguagesuitedthem.Othershadgreatdifficulty,astheyhadbe-
comesoaccustomedtotakingnotesandstudyingfromwrittenmaterial.Allinall,studentslis-

tenedtoGermanfor４０-４５minuteseachweek,oftenmakingguessesastowhatwasbeingsaid,
whichiswhatmakesalanguagecognitivelyengaging.Forallthesereasons,andothers,German

wasanexcellentchoiceforthelanguageofinstruction.Ithelpedthestudents“feel”thatthey
wereelementaryschoolstudents:Theyplayedgames,coloredpictures,sangsongs,workedon

projects,andpickeduplanguagethroughavarietyofprocesses,approaches,andactivitiessome-

timesselectedsothatcertainaspectsofthelanguagecouldbetaughtandothertimesselectedso

thatstudentscouldlearnsomethingaboutprocessesorproceduresinteaching.

ThisisanoverviewofthefirstpartoftheKisoEnshuucoursewiththeobjectivessetfortheuni-

versitystudents.

KISOENSHUU:TheMockLessons

Asexplainedabove,thestudentsweretoldthattheywouldlearnGermaneachweekfor４５min-
utes,whichisaratherlong,buttypical,periodoflearningforanelementaryschoolstudent.Each

weekstartedwithashortdiscussionofthepreviousweek’slessonandareviewofthehomework.
Within２０minutes,theGermanlessonbegan.Thelastpartoftheclasswasusedforansweringques-
tions,clarifyingproblems,andassigninghomework.

Itshouldbenotedthatthisschedulewasnotadheredtoperfectly.Sometimes,theGermanlesson

ranlongerthanusual;othertimes,itwascutshortduetoalengthydiscussionoractivityrelatedto

teaching.

Thefirstlessonbeganwitha“pre-activity”.Sincethiswastheinitiallesson,itwasnotdonein
German,butratherinEnglish.Asisthecasewiththechildren,theprofessorfeltthatthefirstlesson

shouldbecompletelynon-threatening.Inthislesson,eachstudenthadtochooseaGermannamefrom

abag.Theaimofthisactivitywastwo-fold.Firstandmostobvious,itwasgoodforthestudentsto

havenamesinthetargetlanguage.Itwouldbefunandstimulatingasitwouldserveastheirfirstexpo-

suretosoundsinthenewlanguage.Also,itwouldfamiliarizethemwithnamestheywouldactually

hearinthetargetlanguage.Inthissense,thenameshelpedconnectthestudentsculturally.

Thesecondreasonforchoosingthenameswasgrammatical.Sinceourinstitutionhadbeena

women’suniversityfromtheoutset(untiljust２００５),allofthestudentstakingthecoursewere
women.Inordertopracticeboththemasculineandfemininethird-personpronouns,itwasnecessary

thatsomeofthewomentakeboys’namesandthusbecome“guys.”Thiswasaveryenjoyableaspect
oftheclass.Infact,evenafteronegroupofstudentshadfinishedtheclass,Iwouldstillgreetonepe-

titefemalesenioras“Bertyl”,asomewhatrough-soundingAustrianboy’sname.Manyoftheother
students,too,whenspeakingofher,usethisname.Itiswonderfulthatstudentsfeelsuchaconnec-

tiontotheirnames.Onecouldguessthatsuchareactionattheelementaryschoollevelmightcreatea

senseofbelonging.
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Afterchoosingtheirnames,thestudentshadtocompleteanotheractivity.Eachgroupofthreere-

ceivedapaperwiththeword“ディズニランド“(“Disneyland”)writtenonitinkatakana.Theywere
theninstructedtowriteasmanywordsastheycouldconnectedtothetopic.(Theactivitywasdonein

Japanese.)

Bytheendofthetimelimit,eachgrouptooktheirbutcherpaper(calledmozoshiinJapanese)to

thefrontoftheroomandtheinstructor“scored”it.Therepresentativehadtoreadoutthewords.
Sometimestheyweregivenapoint,sometimesnot.Bytheendoftheactivity,ofcourse,thegroups

wereaskediftheyhadfiguredoutthescoringsystem.Usually,somebodyguessesit(aftermanyincor-

rectattempts):ForeveryEnglishwordtheysay,theygetapoint.Soeven“ビッグサンダ－モウンテ
ン”(“BigThunderMountain”),writteninkatakana,getsapointwhile“シンデレラ城”(“Cinderella
Jou”)(Cinderella’sCastle)doesnot.Thegroupwiththemost“English”wordswinsthegame.
Whilethestudentscomplainthatthisgameisunfairbecausetherulesarenotexplainedtothem

beforehand,theyagreethatthepointisclear:JapanesekidsalreadyknowmanywordsinEnglish,

thankstokatakana,beforetheystartlearningEnglish.Afterthis,theprofessorexplainstothemhow

thiswouldbedoneiftheywerenativespeakingchildrenofEnglishstartingGerman.(Therearesimi-

laractivitiesthatcanbedone.)Also,thestudentsgettheirfirstlessoninlearningtoloweranaffective

filter.Afterthislesson,theyarereadytostartlearningGermanthefollowingweek.

TheSyllabus&LinkingBetweentheLessons:StartingtheGermanLessons

Thesyllabusflowsnaturallyoutofthesecondlesson,whichisactuallythefirstGermanlesson.It

isaself-introductionthatintroducesasmatteringofothersubjects,allofwhichwillbepickeduponin

ensuingweekswithseeminglynologic...Becausethesyllabusisahybridofatask-orientedanda

procedure-orientedonewithsomeroughideasfortopicsorsubjectmatter.Forexample,numbersare

fairlycriticaltolearninanylanguageatanearlystage.Colorsandanimalsaretwogoodcategoriesas

well.Colorsarefunctional;fordescribing,forexplaining,theyarealwaysuseful.Animalsareofinter-

esttomostchildrenattheelementaryschoollevel.Theseappealtokidsatalllevelsofelementary

school,thoughindifferentways.

InthefirstGermanlesson,the“children”(theuniversitystudents,inthiscase)arespokentoin
Germanfortheentirelesson,moreorless.Theyquicklycatchonthattheyaresupposedtoconfirm

comprehensionbyspeakingtotheteacherinEnglish(thoughadmittedly,manyusemostlyJapanese,

creatingamuddled,enjoyablehodge-podgeoflanguage),orbyconfirmingmeaningwithaclassmate.

Fromtimetotimeduringthefirstlesson,theydoproducelanguage,butusuallyasagrouporbyvolun-

teering.(Introductionsarelearnedinthefirstlesson,largelycognitively.Thestudentsfigureoutthe

linesbyfollowingtheprofessor’sleadandthenusetheminagroupdrill,whichbreaksdowntoanin-
dividualdrill.Practiceisdoneinpairs.)Numbers,too,arefirstgroup-drilled,thenasimplegamefol-

lowswithdice,whichisessentiallyarotepracticedrilldoneingameform:Twolarge,Styrofoamdice,

oneblueandonered,areusedinteamconfigurations.Achantisusedwhenthedicearethrown:

“Eins,zwei,drei,WERF!”Thoughtheinstructorsaysthisaloneatthebeginningofthegame,bythe
end,thestudentswhoarenot“throwers”forthatturnchantalong.Afterthrowingadie,thestudent
thensaysthenumber.Theonewiththehighernumbergetsapointforthatround.Inthisway,the
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numbersfromonetosixarerepeatedmanytimes.

Bytheendofthisfirstlesson,thestudentsbecomeawareofsomething.First,theycanalready

sayseverallinesandwordsinGerman.TheirpronunciationisgoodbecauseliketheAudiolingual

Method,theyspendagreatdealoftimelisteningandrepeating/usinglanguage.Unlikethisnow

largelydefunctapproach,however,theyhavecontextthroughwhichtheylearn.Second,theiraffective

filtershavebeenloweredtoasignificantextent.Thelessonwaseasyandenjoyable,sotheyfeellittle

fearofusingGerman.Likeyoungchildren,theyrealizethatthisclassisanamoebicmessoflanguage

thattheyhavetomakesenseoflikeapuzzle.Thismirrorstheacquisitiontechniquestheyunknow-

inglyusedaschildren.Forexample,theirparentsdidnotforcethemtorepeatsentencesasinfants;

thestudentswereallowedtoproducelanguagewhentheyfeltreadytodoso.Inthisway,language

learningmimicslanguageacquisition.

Aswiththechildrentheprofessorhadactuallytaughtpreviouslyatelementaryschool,theuni-

versitystudentshadtowritekansoubunforhomework.Inthisreviewofthelesson,theywillfocuson

whattheyunderstood.Quitenaturally,theyunderstandvirtuallyallofthecontent,whichmakesthem

feelsomewhatconfident,justasitdidwithelementaryschoolstudents.Furthermore,theyhaveal-

readybeguntonoticesomeofthedynamicsofGermanwithouthavingthempointedout.Inthefollow-

ingweek’sdiscussion,forexample,whentheprofessoraskedthemwhattheyhadnoticed,someone
saidthatthe“v”in“vier”(thenumberfour),soundedlikean“f.”Someoneelsenoticedthat“du”and

“Sie”wereusedfor“you.”Throughexamplesofusage,thestudentsquicklyfiguredoutthatonewas
politeandoneformwasfamiliar.

Suchremarksareexcellentbecausetheyindicatethattheprocessisacognitiveone.Students

arelearningthemselves,withouthavingeachaspectpointedouttothemwithcarefulexplanation.

Moreover,asfutureteachers,iftheycanencouragesuchbehaviorintheirchildren,itmightserveto

furtherthedevelopmentofcriticalthinking,animportantskillintheprocessofsocializationand

whichisdoublyimportantincreatingindependentlearners.

Inthenextlesson,thesyllabusstartstotakeform.Anumberoftopicshavearisen,butfirst,re-

viewandpracticewillbecarriedoutineachsucceedinglesson.InthecaseofthesecondGermanles-

son,itfocusesonusingtheirnamesonceagainandpracticingself-introductions.Thisshouldbefun

andnon-threatening,soa“Rock-Paper-Scissors”exercisewillbeused.Inthisexercise,studentsfol-
lowapatternandafterintroducingthemselves,theyplayjankeninGerman.Thewinnerintroduces

himorherselftoanotherstudent,whilethelosersitsdown.Thisgiveseachstudentachancetoprac-

ticeseveraltimes;eventheloserswillheartheotherstudentspracticingaroundthem.Thisfunactiv-

ityhasallofthebenefitsofarotedrillwithouttheboringaspects.

Thisstartstheprocessofrepetition.Afterthislesson,thistheme,self-introductions,willbere-

peatedfromtimetotimesothatstudentspracticethisimportantunit.Thisisespeciallyimportantfor

childrenwhodonotusewritingtorememberchunksoflanguage.Forexample,bythefourthlesson,

studentsmaybeplayingHund/Katze,amorepracticaladaptationoftheclassicchildren’schasegame,
“Duck-Duck-Goose.”Thisgameitselfactuallyhaslittletodowiththetargetdialogue,buttheendre-
sultisstudentperformanceofaself-introductiondialogue.

Theactivityworksinthisway:１.First,studentssitinalargecircle.Theirchairsfaceout.２.One
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studentis“IT.”(ThisiscalledtheoniinJapanese.)“IT”walksaroundthecircleandtapseachstu-
dentonthehead,saying,“Katze,Katze,Katze...”When“IT”reachesapersonandcallsthatperson

“Hund”,thatpersonstandsupandchases“IT”aroundthecircle,runningintheoppositedirection.３.
Thetwostop,introducethemselvestoeachother,andendbyshakinghands.Finally,theyrunpast

eachotherandtrytoreachtheemptyseat.Theonewhoarrivesfirstmaysitdown.Theothermust

carryonwiththe“Katze,Katze,Katze,Hund...”chantandtouchthestudents.
Thisactivitycombinesachase,agamewhichchildrenlove,andusesthedialogueasthelanguage

target.Itturnsafungameintoameaningful,purposefullanguageactivity.Finally,“dogs”and“cats”
aremuchmorecommonineverydaylifethan“ducks”and“geese.”Again,thismightbedoneinthe
fourthorfifthlesson,whenstudentsstartforgettingthepatternstheyhavelearned,oritcouldbe

usedearlier.Notethatitmayhavealreadybeenseveralweekssincestudentsusedthispattern,sore-

viewingitmightbetimely.

Inthethirdlesson,anewunitwillbefocusedupon.Numbersarethemostlikelytheme,andstu-

dentswilllearnthemupuntilacertainpoint.Therearenumerousfunapproachesforpracticingand

reviewingthese;“Karuta”,apopularJapanesegame,isone.“SlaptheNumber”isyetanother.Inthis
receptiveskills-focusedgame,childrenracetotheboardtotouchanumber.Likekaruta,studentsdo

nothavetospeakorproducelanguage,butmerelyreinforcelanguagethattheyhavelearned.Bingois

agamethatcanbeusedtoreinforcereceptiveskillsorstudentscanstartcallingoutthenumbersto

addaproductive-skillsfocustoit.

Thepurposeoftheseactivitiesistokeepelementarychildrenfocusedonlearning,reviewing,

andpracticing.Bitbybit,theiraffectivefiltersshouldlower,anditishopedthatstudentswillbecome

motivatedtolearnthetargetlanguage.Naturallythemainobjectiveofthisprocessisnottoencourage

theuniversitystudentstolearnGerman,buttosharepracticalapproachesthattheycanusewhen

theybecometeachers.ItishopedthattheytoowillbeabletoeasechildrenintothelearningofEng-

lishinmuchthesameway.

PRACTICUM(inKisoEnshuu)

Inordertogivetheuniversitystudentsampletimetopracticeteaching,theyareputintopairsor

teamsfortheirinitialpresentationsfromthefirstterm.ObjectivesareoftenconnectedtotheGerman

class.Infact,Germanlessonsmaybepostponedforweeksifacertainthemeistakenup.Onesuch

themewassongs.

Inthisactivity,studentsneedtocreateasong,oradaptonetomaterialthattheyarelearning.In

thecaseoftheGermanclass,thefirstsonglearnedinclasswascalled,“WieHeissenSie?”(“WhatIs
YourName?”)Thelyricsarebasicanddull,butalanguageteacherwillrecognizetheutilityofthe
song.Asthetuneisfamiliar,studentscanrepeatimportant,usefulphrasesoverandoveragain.This

particularsongwasbasedonthepopularchildren’ssong,“Bingo.”Thelyricsareasfollows:“Wie
heissenSie,WieheissenSie,UndwieistihrName?H-A-L-L-O,H-A-L-L-O,H-A-L-L-O, istmein

Name.”(Intheblank,thestudentinsertshisorherownGermanname.)(InEnglish:“What’syour
name,what’syourname,andwhatisyourname?Hello,Hello,Hello, ismyname.”(NOTE:In
German,thesongcontainstwodifferentwaystoask,“What’syourname?”,whichismissinginthe
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Englishversion.)

Studentsomitalettereachtimetheyrepeatthesongandclap.Bythefifthrepetition,theydonot

spelloutHALLO(whichisoftenusedwhenapersonanswersatelephoneinGermanorasagreeting

insomeareasofGermany),butrather,clapfivetimes.

Theinstructordidnotthinkofthesongasparticularlygoodorcatchy,butheoncehearda

student-unseeninthehallway-singingthesongasshewalkedalongwithafriend.Thisisexactlythe

aimofasongwithalanguagefocus;thestudentrepeatsasongandthuspracticesthelyrics,whichis

thelinguisticaimoftheactivity:Studentslearnchunksoflanguageandinthecaseofthissong,prac-

tical,usefulsentences.

Followingthis,theuniversitystudentshadtocreatetheirownsongs.Thisshowedtheircreative

abilitytoteachsomeusefuldialogueorvocabulary,suchasanimalnamesthroughasong.Themain

pointoftheunitistodissuadethefutureteachersfromusingsongsthatareoftenborrowedfromana-

tivespeaker’srepertoireandusedinlanguageclassroomsthoughthelanguageisoftentooadvanced
fororscarcelyusefultothelanguagelearner.Songslikethe“adapted”onewelookedataboveemploy
languagethatthestudentseitherknoworshouldknow,orcandefinitelyuse.Itishopedthatstudents

willfocusmoreondevelopingpractical,useful,simplifiedlanguagefortheirstudentsintheclassroom;

songsareoneareathatcoulduseimprovement.

Inthesecondterm,anentireunitonsongsistaught,whichusuallylaststwo-threeweeks.Again,

themainideainthisunitistohelpthestudentsseeavarietyofwaysinwhichsongscanbechanged,

created,orsimplifiedtofittheirneeds.

Anothersuchpracticumunitinvolvescreatingagameforuseintheclassroom.Workinginpairs

orteamsagain,thestudentshavetocreateanenjoyableactivityorfungamewithapurposeorobjec-

tiveforlanguagelearning.Aswasillustratedearlier,“Katze,Katze,Hund”issimplyagameyoungchil-
drenmightplaytoamusethemselves;byaddingtheexchangeofintroductionsattheend,itshifts

fromafungametoalanguagegamewithapurpose,whichispracticingadialogue.

Thethirdpracticumunithadaculturaldimensiontoit.Studentsweregivenaholidaytocover

(again,inpairsorsmallgroups).Thegroupsthenhadtocreateanactivityorprojectthatwouldincor-

poratethemainaspectsconcerningtheholiday.Learningmoreaboutculture,empathyforotherpeo-

ple,andglobalawarenesshaveallbeencitedfrequentlyaselementsofrationalefortheteachingof

foreignlanguagesattheelementaryschoollevel.(CurtainandPesola,p.１７５)Forexample,intheGer-
manclass,thefirstholidaycovered(becauseitwasthefirstencounteredchronologically)was

Father’sDay.Thetimingwasgoodforintroducinganewsetofwords:colors.
Inthiscase,theinstructorpreparedaneasystorywithpictures,usingthenamesoffamilymem-

bers,whichstudentshadalreadylearned.AstheinstructortoldthestoryinGerman,confirmation

wasgivenbythestudentsinEnglishorJapanese.Basically,asonwasgoingtogivehisfatherapre-

sentonFather’sDay,anecktie,andthestudentshadtoguesswhichcolorwasinthebox.Duringthe
courseofthestory,studentslearnthecolorsinGermanforthefirsttime,soinasense,thisactivity

servestointroducematerialtothem.Italsohighlightstheimportanceofstoriesinteachingchildren.

Storiesarepurelanguage:tellingastoryintheforeignlanguageisoneofthesimplestandrichest

sourcesofforeignlanguageinputforyoungerlearners.(Ur,p.２８９)
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Followingthestory,theinstructortoldthestudents(inEnglish)aboutthehistoryofFather’sDay
andsomeofthecustoms/traditionsinvolved.Inthissense,thefocusofthelessonwaslessonlan-

guage,andmoreoninternationalunderstanding.Suchstoriesaregoodforchildren,however,because

theycreate“input”forchildren.Atthesametime,theyoftenshowvaluesorprinciplesthatdiffer
frompracticesinone’sownculture.Thegreatertheuseofvisualsandrealiainthestory,thebetter.
Theseaidincomprehension.Inthecaseofthismade-uptaleaboutFather’sDay,eachpartofithadan
explicitillustrationthatshoweddetailsfromthestory.

Noteveryprojecthastobeastoryduringthispracticumunitonculturalevents.Aunitonstories

comeslater,inthecoursecalledJidouEigoGairon.Artprojects,suchasmakinggreetingcardsforthe

ChristmasseasonorNewYear’s,areexamplesofactivitiesdonewiththeclass.Connectingwithother
subjects,orcross-curricularactivities,isgoodforgeneraleducation.Science,math,music,andgeogra-

phyareexamplesofsubjectstowhichforeignlanguageactivitiesarewellsuited.(Makingbutterwas

onesuchactivity,sinceGermanseatagooddealofbread,andbutterisbothfunandeasytomake.Stu-

dentsbringthesuppliesandthenmerelyfollowasetofdirections,whichis,bytheway,oneofthelan-

guagefunctionssetforthintheJapaneseCourseofStudyforForeignLanguages.(MEXT,p.１０)As
CurtainandPesolapointout,atlatergradelevels,geography,culture,andthecustomsofforeignpeo-

plebecomenaturalareasinwhichlanguageinstructioneithercontribute,orfinditsmaterialrein-

forced.(CurtainandPesola,p.２７１)
Althoughadetaileddiscussionofprojectsisnotpossible,severalwerecarriedout.MakingHal-

loweenmaskswasonesuchfunactivity;naturally,thisgavethestudentstheopportunityto

review/practiceintroductions,byintroducingthemselvesastheirnewcharacterorperson,whichteth-

erstheprojecttoalanguagepointandgivesitcontextualsignificanceinalanguagesituation.ByOc-

tober,ithadbeenmonthssincethestudentshadhadachancetousethislanguageagain.Becauseitis

suchanimportantunit,repetitionandreviewarecrucialoveralongperiodoftime.

FINALEXAMINATIONSINKISOENSHUU

Thefinalexaminationattheendofthefirstsemesterhadseveralobjectives.First,ithadtoshow

thatstudentshadunderstoodwhysomeactivitieshadbeencarriedout.Forexample,twoverysimple

quizzeshadbeengiveninGermanduringthecourseoftheterm.Sincewehadtalkedaboutwhythe

testshadbeengivenandwhytheyhadbeenintentionallyeasy,thestudentshadtoexplainthis(thean-

swerwasthedevelopmentofself-esteembyloweringtheaffectivefilter,andthustohelpmotivate

studentstobecomeenthusiasticlanguagelearners.)Second,thestudentshadtotakeatypicallesson

planandarrangetheactivitiesinlogicalorder,toshowthattheyhadmasteredtheconceptoflesson

planning.Third,thestudentshadtocreatetheirownplanforalesson,choosinganemphasisandthen

imaginingwhatkindofactivitiestheywouldusetoteacha４５-minutelesson.Inotherwords,thestu-
dentshadtoapplyskillstheyhadlearnedthroughtheGermanlessons.Naturally,theywerenot

testedontheirretentionorcommandofGerman.Althoughmuchtimewasspentonthelessons,the

contentwasnotimportant;theapproachesandproceduresforteachingtheclasswere.Inotherwords,

whatwelearnedwasnotimportant,buthowwelearneditwas.

Inthefinalexamfortheyear,eachstudenthadtocreateasyllabusfor１３weeks.Theywereal-
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lowedtouseanyformattheyliked(theyhadbeenintroducedtoseveralinthecourse).Mostimpor-

tantwasthatthestudentscreateasyllabuswithalogicalflowandsoundstructure.Theabilityto

balanceintroductory,review,andpracticeactivitieswasparticularlyimportantuponconclusionofthe

course.Aswasstatedearlier,someofthesyllabidraftedinthecoursewerethenusedinthefollowing

year,whenthe“Kids’Classroom”startedduringtheSenmonEnshuuclass.

SENMONENSHUU:AnOverview

Thiscoursewasintendedasateachingpracticumforthestudents.Theobjectivesweresimple:

Toorganize,teach,andevaluatea１６-weekEnglishcourseforchildren.ThestudentsfromKisoEn-
shuuwouldbecometheinstructorsfortheSenmonEnshuucourse.Totakepartinthiscourse,itwas

necessarytohavecompletedKisoEnshuuinthepreviousschoolyear.ThoughKisoEnshuuhadanen-

rollmentof１１in２００４-２００５,onestudentdecidedtodropthecourseandanothermysteriouslyvan-
ishedwithouttakingthefinalexamination.SincethreeseniorswhohadcompletedtheKisoEnshuu

coursetwoyearsbeforeexpressedaninterestintakingpart,theywereallowedtojointheclass.

Thesethreewerealsothemostexperiencedofthegroup,astheyhadtakenthemostcoursesinJidou

Eigo.

Preparationforthecourseinvolvedfirstcreatingaflyerthatcouldbesenttonearbyelementary

schools.Thestudentsworkedingroups,andthreeveryfinedesignswerecreated.Eachwasusedin

notifyingschools.Thisfirstassignmentwasimportantbecauseitgavethestudentsthefeelingthat

theywereactuallycreatingthecourse,whichtheywere.Inasense,theywere“selling”thecourse,
whichwasanewexperienceformostofthem.

Theresultswereimpressive.Over８０applicantswerereceivedfor２０places.Sinceitwasdiffi-
culttoselectthem,ratherthanafirst-come-first-servedbasis,anagegroupwaschosen.Therewere

exactly２０eight-year-olds,sothisformedtheidealclass.
Onetermwouldlasteightweeks(May２３-July１１,withaspeciallessoncalled“Parents’Day”

duringwhichparentscouldcomeandobservealesson).Eachlessonwasscheduledtostartfrom３:１５
andlastuntil４:００.From４:００-４:１０,therewouldbea“snacktime.”(Thefoodanddrinkswerefinanced
bytheprofessor.)

Duringthefourweeksleadinguptotheinauguralclass,theuniversitystudentsreviewedclass-

roomEnglish,discussedanddebatedtopicsfortheircoursesyllabus,andpracticedteam-teaching.All

ofthepairswererequiredtoteachoneclasspriortotheactualcoursestarting;theycouldchooseany

theme,buttheyhadtocreatealessonplan,teachtheclass,andafterthelesson,reviewwhattheyhad

donethroughclassdiscussion.Theotheruniversitystudentshadtoactaselementaryschoolstu-

dents.Regrettably,thesituationwasnotveryrealistic,asthestudentswerealreadyhighlyproficient

inEnglish.Mostofthelessonsthereforeendedin２０-２５minutes,thoughtheyhadbeenplannedto
last４５.
Itwasdecidedthatonthefirstdayoftheactualcourse,ashortceremonywouldbeheld.Thepar-

entscouldreceiveanexplanationofthecourseandanoutlineofthetopicstobecovered.Inthemid-

dleoftheterm,theywouldbeabletoobserveoneclass,asmentionedearlier.Attheendoftheterm,

theparentswererequestedtocompleteaquestionnaire.
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EVALUATION:Self-AssessmentbytheUniversityStudentTeachers

Theuniversitystudentswererequiredeachweektowriteanevaluationofthelessonsforhome-

work.Theaimofthiswasnotonlytoreviewthematerialtaught,butcritiquethecontentsandproce-

dures,bothpositivelyandnegatively.Suggestionswereencouragedeachweek.Mostimportantly,the

studentsweretojudgewhethertheelementaryschoolchildrenwerelearningthematerialwell,were

attentive,wereactive,wereenjoyingthelessons,andwerelearningcommunicatively.Naturally,the

firstisthemainobjectiveoftheclass,asitwouldbeforjustaboutanyclass.(Ur,p.２２０)
Hereisalistoftheuniversitystudents’reflectionsontheirownteachingduringthefirstterm.

１. Wedidmanydifferenttypesofactivitiesinthelesson.
２. Thechildrenhadlotsoffun,especiallywhenweplayedgamesordrewpictures.
３. Wecouldmemorizeallofthestudents’names.
４. Wespokeloudlyandclearlyduringthelessons.
５. Thestudentslookedreallyhappywhenwehungtheirartworkonthewalls.
６. Thebalanceofteacherstostudentsisveryeffective.
７. Stamps,stickers,andmasksmadethemreallyhappy.
８. Wecouldgetconfidencewhenwetaught.
９. ThechildrencouldpickupmanypointsinEnglish.
１０.Ouractivitiesseemtomakethechildrenthink.

Judgingfrompoints９and１０,thestudent-teacherswereverysatisfiedwiththeprogressmadein
theclass.Itwouldappearthatthestudentswereactiveandenjoyingthelessonsaswell,judgingfrom

theuniversitystudent-teachers’viewpoints.Inthissensetheclasscouldbecalledsuccessful.
Theprofessorwasmostimpressedwithcomment#８.Ifthestudentsweregainingconfidence,

thenthismeantthattheyweresucceedingintheiroverallobjectives,whichwastoteachthechildren

Englishcommunicatively,aswellasreadytheuniversitystudent-teachersfortheirfutureprofessions.

Theweakpointsthatthestudent-teacherslistedwerealsoinstructive.Itgavetheuniversitystu-

dentssufficientfodderfordiscussionandintrospectionduringthefirstfourweeks.Many,ontheother

hand,weresimplepointsthatcouldbeeliminatedwithslightchangesinclassroomprocedure.

１. Somechildrenwereoftennoisy.
２. Someofthechildrendidnotfollowdirectionsorlistentous.
３. WeusedJapanesetoooftenduringthelessonandthechildrennoticedit.
４. Wecouldn’tfinishtheactivitiesweplanned.
５. Wecouldnotteachthebeginnerswell.
６. Wecouldnotprepareouractivitieswell.
７. Thesongswedidweretoodifficultforthestudents.
８. Thenotebooks(whichhadbeengiventothechildrenas“gifts”onthefirstdayofclass)werea

waste.Thestudentsdidnothavetousethem.

９. Themagicmarkersmadethedesksdirty.
１０.Wedidnotmakeenoughrulesfortheclass.
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Thebiggestproblem,whichisevidentthroughpointsone,two,andten,arethatthestudent-

teacherslackexperienceinclassroommanagement.Throughcasestudy,however,andreflection,the

universitystudentsmadenoticeableimprovementinthesecondterminthewaytheyhandledthe

class.Moreover,thisprogresswasimproveduponwhenthesecondyearofthe“Kids’Classroom”be-
gan.Inthefirstlesson,therewasastrongemphasisonfollowingrulesandaveryconsciousefforton

thepartofthestudentteacherstodemonstrate“firm,butfriendly”teacherbehavior.
Theirsecondbiggestconcerninvolvedclassroomdynamics.Theirlessonsweretoolong,theirac-

tivitiesoftenaimedatthechildrenwithhigherabilitylevel,andthesongsweretoodifficultoverall.

This,too,reflectedanoverlycriticalself-analysis.Asbeginningteachers,itwasonlynaturalthattheir

lessonplanswouldsometimescomeupshortorruntoolong.Also,itisnaturalforbeginningteachers

togravitatetowardthemoreablelearnersintheclass,thusneglectingtheslowerstudents.This

shortcoming,too,couldberectifiedovertime.(NOTE:Inthecaseofthoseuniversityteacher-stu-

dentswhotooktheclassforasecondtimein２００６,theyovercamethisproblemtoagreatextent.)
Itshouldbepointedoutthatthesongstheyusedwerenotnecessarilytoodifficult,butthewayin

whichtheyusedthemrequiredmorethought.Afterdiscussingtheissue,thestudentsseemedtoun-

derstandthatwithsomeadjustment,thesongscouldinfactbothmotivateandstimulatelearningin

theclassroom.Particularlyforstudentsintheearlystagesofelementaryschool,songsareaveryef-

fectivewaytoencouragerepetitionandmemorization.

ASSESSMENT:ParentEvaluation

Theevaluationbytheparentshelpedgreatlyinboostingtheconfidenceofthestudent-teachers.

Forexample,over６０%oftheparentssaidthattheirchildrenwereverysatisfiedwiththeclass,with
another３３%sayingitwasverygood.Justonesaiditwas“good.”Therewerenounsatisfiedpupils.
ThisseemedtoapplydirectlytoUr’slistofimportantcriteriainevaluation:Studentswereclearlyen-
joyingthelessons.Asforthisquestion,“Howdoesyourchildfindthelevelofdifficultyoftheclass?”,
６１%oftherespondentsfoundit“justright”,withseveralevaluatingitas“tooeasy.”

Itshouldbenotedherethatintheinformationsenttoparentsaboutthecourse,itwasclearly

statedthatbeginnersweresoughtfortheclass.Inotherwords,thosewhohadneverlearnedEnglish

before.

ItwasveryclearonthefirstdaythatseveralofthestudentshadbeenlearningEnglishforsome

time.Thisresponse,“tooeasy”,shouldnotbeconfusedwithdissatisfaction.Theoneboywhoan-
sweredthiswayalsotoldhismotherthathewasenjoyingthisclassmuchmorethanhislessonsata

privateconversationschool.Thiscommentpleasedtheprofessorgreatly:Themostimportantpointin

ourearlytraininghadbeentocreateactivitiesthatarefun,butwhichhaveadefiniteobjectiveor

purpose.

Asforadditionalcomments,parentshadmany.Theyarerankedaccordingtofrequencyofrespon-

se;numbers４-６hadjustonerespondent:

QUESTION:Isthereanythingyouwouldlikeyourchildtolearninthisclass?

１. Iwantmychildtolearneverydayconversation.
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２. Thatmakingmistakesisallrightinaforeignlanguage.
３. ThefunoflearningEnglish.
４. IwantmychildtomasterEnglishsongs.
５. Morecommunicationwithoutsidepeopleotherthantheirfamilyorschool.
６. Tohelpmychildgetoverthenervousnessofspeakingtoothers.

Clearly,someofthecommentsfocusmoreoncommunicationratherthanEnglish

itself.Also,itseemsthatparentswanttheirchildrentolearnusefullanguageforcommunication,yet

haveagoodtimeindoingso.

Aswasstatedelsewhereinthispaperalready,thesetwocoincideperfectlywiththemainobjec-

tiveoftheclass:Tocreateactivitiesthatarefun,butwhichhaveapurpose.

QUESTION:Doyouhaveanyotherrequests?

１. IwanttheteacherstouseonlyEnglishintheclass.
２. Itwouldbegoodtodividethestudentsintorealbeginnersandthosewithexperience.
３. Thegamesarereallygreat,butpleasespeaklotsofEnglishintheclass.
４. Theteachersdonotspeakloudlyenoughinthelessons.
５. Thankyouforcleaningupthespilledjuice.
６. Theclassshouldbestructuredsothateverystudentspeaksatleastonce.
７. Theagerangeshouldbewidersothatmysoncanjoin,too.
８. Thedesksshouldnotbearrangedsothatthestudentslookatthesidesoftheroom.

Itshouldbenoted,first,thatthecommentsonclassroomdynamicsapplytothelessonconducted

onParents’Day.Comment８,particularly,issomewhatthought-provoking.Thestudent-teachersar-
rangedthedeskstosuittheiractivities;itwasnotasetseatingarrangement.

Comment１reflectsahopeforimmersion.Thestudent-teachers,itshouldbenoted,beganusing
onlyEnglishintheinitiallessons,justastheirprofessorhadusedmainlyGerman,buttheysoonreal-

izedthatthereweretimeswhenaJapaneseexplanationwasnecessary.Unliketheuniversitystu-

dents,whocanusetheircognitiveskillsandlogictomakesenseofsituations,theyoungerlearners

hadnotyetreachedthisstageofdevelopment.

Comment２mostlikelycamefromparentsofthosechildrenwhoabidedbytherequestthatonly
beginnersapply.Theseparentsmusthavebeensurprisedanddisappointedtoseethatsomeparents

hadfailedtoread,orignored,theinstructionsgiventoapplicantsinpromotingthecourse.Theprofes-

sor,too,wishestotakeresponsibilityforthisproblem,asheshouldnothavetrustedtheapplicantsto

followtherulesinastrictsense.

Thestudent-teachersusedthecommentseffectively.Fromthesecondterm,theytriedtothink

ofactivitiesinwhicheachchildwouldhaveanopportunitytospeak.Forexample,thetwomainin-

structorssetup“stations”inonelesson,usingtheotherstudent-teachersasassistantsinalessonfo-
cusingonbodyparts.Eachstudentthenhadtogofromstationtostationandaskaquestiontogetall

ofthepartstheyneededtomakeabody.Thiscleveractivitystructuremeantthateachchildhadto
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askthesamequestion,substitutingtheproperpartofthebody,eighttimes.Itwasagoodexample

thatthesestudentshadmasteredtheconceptofcombiningcustomarilydullrotedrillingwithacrea-

tivetwist.

Anotheractivitythatstudentsusedwasavariationofthe“Rock-Paper-Scissors”exercise.As
theyhaddoneearlier,theyreviewedtheintroductionprocessthathadbeenlearnedmonthsearlier.

Thistime,however,thestudenthadtocountnumbersandsaythenoun,singularandplural,thatwas

onthecardinaline.Ifthestudentlostatrock-paper-scissors,heorshehadtostartfromthebegin-

ningagain,whiletheotherstudentmovedclosertowardthefinishline.Thisgameensuredthatthe

studentswouldrepeatthenounsdrawnonthecardsmanytimesandusethenumbers.Theyrepeated

thedialogueoftenaswell.Thechildrenwererivetedtothisactivity.Thecompetitiveaspectofit,

alongwiththeintensity,madeitaperfectexercise.Notoneofthestudentstriedtotakeshortcuts

withtheEnglishinvolvedinthegamebecauseitwassuchanintegralpartoftheprocess.

Q:Doyouhaveanycommentsonthelesson?

１. Thechildrenaredoingwellinthelesson,butIfeelthattheyreallydonotunderstand.
２. Justbylisteningtothechildren,Icouldnotreallyunderstandhowtheclassisstructured.Having

thisParents’Daywasareallygoodidea.
３. Becausetheteacherswereonlystudents,Iwasworriedatfirst,butIcouldseethatMr.Juppe

(theprofessor)isgivinglotsofadvicetothestudents,soIdon’tworry.
４. ItwasnotahardlessonforotherchildrenwholearnedEnglishbefore,butformychild,itishard

becausehe/sheneverlearnedEnglishbefore.Even,“Whatisthis?”isahardquestionfor
him/her.(NOTE:Thesubjectpronounofthesentenceisnotknownbecausethefeedbackwas

writteninJapanese.)

GENERALCOMMENTS:

１. IwishIcouldgoseeanotherlessonsometime.
２. Theuniversitypeoplealldoagreatjoboflookingafterourchildren.Thankyou!

Startingwiththegeneralcomments,itwouldseemthatparentsliketheideaofhavingtheirchil-

drenspendtimeinsuchaprogram.Thismightservetoinspireuniversitystudentsinthefuture.For

example,theymighttryopeningandrunningtheirownafter-schoolEnglishprogramupongraduating.

Asforseeingotherlessons,itisalwaysbettertokeeptheclassroomclosedofftoparents.Their

hopesandwishesareoftenunrealisticandvaried,andwithoutknowingit,theycanputagreatdealof

pressureonboththeirchildrenandtheinstructors.

Itshouldbepointedoutthatoneboy-wewillcallhimTakuinthispaper,thoughthiswasnothis

realname-causedthestudent-teachersagreatdealofconcern.Inasense,hewasverygoodforthe

classbecauseheforcedthemtothinkhardaboutissuesofmanagementanddiscipline.

Weekafterweek,hewasdisruptive,noisy,andgenerallyspeaking,ill-behaved.Hepresenteda

furtherproblembecausehehadlearnedmoreEnglishthananyotherchild,probablyfromtheagehe

couldspeak.Clearly,hedidnotbelongintheclass,buthismother,takingadvantageofproximityor
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thelowcostoftheclass,decidedtoenrollhim.

Forweeks,thestudent-teachersscoldedhimmildlyorjusttoldhimfirmlytobehavebetter.He

ignoredanysuchsuggestionsandcontinuedtorampage.Theprofessordidnotintervene,asitwasup

tothestudentstotrydifferentmeasureswithhim.Thefollowingsolutionswerediscussed:

１. Haveatalkwithhismotherabouthisbehavior.(NOTE:Whiletheprofessorstronglyhintedthat
thiswouldbeagoodfirststep,thestudent-teachersdidnotseemtolikeit.Perhapsbecauseno

singlestudent-teacherwasincharge,thissuggestionwasabandoned.)

２. Takehimoutoftheroomwhenhemisbehaves.
３. Separatehimfromtheactivities.Inotherwords,donotallowhimtotakepartwhenhebehaves

badly.

Furthermore,hispresenceledtoaverygoodlessononpre-emptivetechniques,andalsotoan

improvedapproachinthefollowingyear(i.e.,athoroughandfirmexplanationofrulesonthefirstday.)

Inanycase,onParents’Day,notonlywasTakuverywell-behaved,butheraisedhishandrepeat-
edlyandappearedtobetheclasswhiz.Theprofessorexpectedthisanditisoneofthemainreasons

thathefindsParents’Daysuchapointlessundertaking;everybody,teachersincluded,exceednormal
performanceandbehavior,leadingtoanentirelyunrealisticsituation.Intendedtoprovideinsightfor

parentsintotypicalclassroomundertakingsfortheirchildren,suchlessonsoftenbecomeawell-re-

hearsedcharadethatseekstopreventparentsfromactuallyknowingwhatgoesonintheclassroom.

AsforComment１(thestudentsdonotreallyunderstand),thisreflectstheunrealisticexpecta-
tionsoftheparents.Sincethestudent-teachersseemedtobefollowingtheprinciplesoftheDirect

Method,orNaturalApproach,theydidnotexpecteachstudenttofollowperfectlyasanindividual,but

tocometounderstandovertimethroughcollectiveefforts.Furthermore,byplacinglittlestresson

thestudentsandseekingonlyvolunteerresponses,theaffectivefilterwaslow,whichseemedtosuit

thestudentsfine.Theparents,however,seemedtothinkthatthestudentswouldmasterchunksof

languagequicklyandthattheclasswouldproceedsystematically,mostlikelyareflectionofhaving

learnedEnglishthroughgrammartranslation-likeapproaches.Furthermore,manyparentswerebaf-

fledbytheprocess/procedure-orientedsyllabus.Theyseemedtoexpecttoseeastrictlyoutlinedpro-

gramofgrammaticalpointsorlanguagetopics.Again,thisreflectsunrealisticexpectationsonthepart

oftheparents.

FINALEXAMINATIONINSENMONENSHUU

Thefinalexamwasmadeupoflargelysubjectivequestionsdesignedtogettheuniversitystu-

dentstoreflectonthecourseandhowithadbeenconducted.Theiranswersinturnreflectedhighsat-

isfactionwiththecourse.Herearesomeresponsesfromtheexams:

Q１.Whatdidyouthinkabouttheclass?Whatwerethegoodpoints/badpoints?
煙Thechildrenwanttolearnenjoyablyandtheuniversitystudentswanttobecometeachers,sothe

coursewasgoodforbothofus.ThechildrencouldcometospeakEnglishlittlebylittle,too.

(NOTE:Similarresponseswerecommontojustabouteverytestpaper.)

煙Everyclasswasdifferentbecauseoftheteacherschanging.Thisprovidedgreatvariety.Because
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“Taku”wasnaughty,however,Itendedtoignorehim.Iknowthisisbad,butwhatshouldIdo?
(NOTE:Thisisasignaltotheprofessorthatdisciplineremainsanimportantsubjectforthe

class.)

煙Itisimportantthatweteachrulestochildren.

煙Sometimesourlessonplansweretoodifficultforthechildren,butplayingdifferentgameswas

enjoyable.

煙Thisclassmademethinkveryhardaboutthesyllabusandthelessonplans.

Q２.Whichofthestudentteachersdidyouthinkperformedwell?Explain.
煙(H)alwaysthinksaboutthelessonplanandactivitiesverycarefully.

煙Theypreparedalotofmaterialsfortheirlessons.Forexample,theyprintedcolorpictures,pre-

paredaSantaClauscostume,andmadecards.(S)wasalwaysverykindtoeverystudent.

煙Theirlessonswereverygood.Thestudentsalwayslookedveryattentive.(NOTE:Thesame

threepeoplewerepraisedinthiswaythroughouttheexamresponses.Theyworkedtogetheras

ateam.)

Q５.Anythingyouwouldliketosayisfine!(NOTE:Thestudentsweretoldthattheycouldwritecriti-
calcommentsforthisquestion,positiveorotherwise.)

煙Thisclassbenefitedme.Makingthelessonplanwashard,butitmademybrainbubblewithnew

ideas.

煙Ilearnedthatmakinginstructionsclearforchildrenisveryimportant.

煙Ilearnedthatteachingkidsisveryhardandlaborious.

煙IfoundthatclassroomEnglish,suchas“Makealine!”,“Raiseyourhands!”,and“Repeatafter
me!”wereveryimportant.

煙Atthebeginningoftheclass,Iwassonervous,butgradually,IgrewaccustomedtoteachingandI

couldgainnewskills.Forexample,usingchildren’sbooksandmakinggames.(NOTE:Thiswas
doneintheGAIRONclass.)

煙Isawthefactthatsomekidscouldunderstandandotherkidscouldnot.AndIwasabletounder-

standthatanelementaryschoolteacher’sjobishard.ButIwasalsoabletofeelthatbeinga
teacherisagreatjob.

Itwouldseemthatteachingchildrenpracticallyattheuniversitylevelhelpsprepareuniversity

studentsforthefuture.Theylearnedimportantaspectsofpreparingforandexecutinglessons.Also,

mostofthemrealizedtheimportanceofstudyingmoreinthefuturetohelppreparethemfordisci-

plineproblems(e.g.,childpsychology),classroommanagement,andmethodology.

Attheendofasuccessfulsecondsemester,thestudentsdecidedtoholdanextraclass,a“Christ-
masParty.”Everystudentandstudent-teacherattended.

JIDOUEIGOGAIRON(TheoryofTeachingEnglishtoYoungLearners)

Inthisclass,studentsfocusedmoreonpracticalskilldevelopmentfromatheoreticalpointof

view.Eachunitfocusedondevelopingadifferentskillthattheuniversitystudentscouldusenotonly

inteachingyoungchildren,butinteachingolderonesaswell.Therefore,thenameofthecourseisal-
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mostdeceiving.“AppliedTheoryinTeaching”mighthavebeenamoreappropriatetitleforthecourse.
Inthefirstunit,teachingmethodologywasreviewed.StudentsparticipatedinaFrenchlesson

taughtthroughtheAudioLingualMethod.Bydoingashortlesson,theygotabetterideaofhowthe

methodworkedinsteadofjustreadingaboutit(whichtheyhaddoneforhomeworkearlier).

Thenextthreeunitsfocusedonpracticalapplications:Classactivitiesfordevelopingcommunica-

tivecompetence,pairworkfordevelopingcommunicativecompetence,andgroupworkfordeveloping

communicativecompetence.Eachwasexaminedfromatheoreticalviewpoint,andthereafterexer-

cised.Ineachlesson,theprofessorintroducedanumberofactivities.Afterwards,eachactivitywas

analyzedforitscommunicativeeffectiveness.Inotherwords,whatdidthisactivityaimtoaccomplish?

Whatlearners’levelwoulditbesuitablefor?Howcoulditbealteredsothatitappliedtoother
learners’levels?
OneexamplewastheGermantelephonegame.Inthisactivity,thestudentsweredividedinto

twoteamsandgivenatelephonenumber.Aphonewasplacedinthecenteroftheroom.Asthe

teacherdialedthenumber,hereadoutthenumber.Usingatoyphone,he“rang”theotherphone.
Pointsweregiventotheteambasedontheaccuracyofthepersonrespondingtothephonecall,and

thespeedwithwhichtheypickedupthephone.

Thestudentsquicklyfiguredoutthatthisactivityfocusedonsharpeninglisteningskills.The

themewasnumbers.Italsoincludedashortdialoguethatwouldbeappropriatewhenansweringatele-

phoneinGermany.(Thiscouldbecalledalanguagefunctionorsituation,andofcourse,ithadacul-

turaldimensiontoit.)Thestudentsenjoyedthisactivityverymuchbecauseitsimulatedareallife

situationanditinvolvedtension,orgame-likechallengethatmadetheactivitymoremotivationalfor

students.(Ur,p.２８１)Mostofthemagreedthatthisactivitywouldbesuitedtoanygradelevel,but
thatelementaryschoolwouldbeperfect.

Attheendofeachunit,thestudentswererequiredtocreateactivitiesforeachformat.Unlikethe

othercoursesinJidouEigo,thesecouldbeaimedatthegradelevelsthattheyfoundmostinteresting.

Inotherwords,onegroupmightcreateapairworkactivityforthirdgradeelementaryschoolstudents

duringtheunitonpairworkwhileanothermighthavecreatedanactivityforsecondyearjuniorhigh

students.Theageofthetargetgroupwasnotsoimportantindesigningtheactivities;beingcreative

andcommunicative,however,wascritical.

Otherunitsfocusedonthemesthatstudentsfoundimportantinteachingchildren:Motivation,

discipline,creatingstories,andusingtext/videomaterialsintheclass.Bytheendofthiscourse,it

washopedthattheuniversitystudentswouldhavelearnednotonlyhowtostructureandorganizea

classforchildren,buthowtomanageandcreateactivitiesforitthatwouldappealtostudents,yetful-

filltheobjectivessetinitially.

CONCLUSION

Aslanguagecoursesforyounglearnersbecomemoreprevalentbothincompulsoryeducation

andtheprivaterealm,itwillbenecessarytofindskilled,trainedgraduatestohelpthemstartoffon

therightfootwithEnglish.TheauthorbelievesthattheJidouEigocourseoutlinedabovesuccessfully
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preparesuniversitystudentsforsuchanundertaking.Onecannotrefutethattheoryclassesarevital

inthefieldofteachingchildren.Naturally,coursesinchildpsychology,theoryofeducation,andso

fortharecriticalinbuildingawell-roundededucator.However,itisequallyimportantthatuniversity

studentsgraduatewiththepracticalskillsnecessarytobeginteaching.Acombinationoftheoryand

practicalexperience,ofcourse,wouldbetheoptimalprogram.

Thiscoursehasparticularappealtostudentswhodislikeasingulardietoftheoryandwhowish

tolearnpracticalapproachestowardworkingwithchildren.Theyacquiresomebasicskillsinaforeign

language(German),learnhowtoteachbeginnersthealphabetandreadingskills(phonics,through

Russian,whichteachesstudentstoreadaforeignalphabetotherthanEnglish),learnhowtocreatea

syllabusthatisflexible,malleable,yetfunctional,mastertheconceptofawell-balancedlessonplan,

andreceive１６weeksofpracticalexperiencewithrealchildren.
Notlongago,Englishwasreferredtonotasaskill,butasasubjectthatwaspartofalargeredu-

cationalaim,thecultivationofkokoro,oreducatingchildrenforthebenefitofthenation.Fewwouldar-

gueintheearly２１stcenturythatmostnations,duetoaslewoffactors,cannotpromisesecurefutures
fortheircitizens.Rather,studentswillneedtoacquireskillsthatwillhelpthemcompeteinaglobal

economythatreliesincreasinglyheavilyonserviceindustrypositions.Englishwillbeonevitalskill

neededtocompeteinthisunpredictable,globaleconomyfromwithinJapan.

Attheelementaryschoollevel,teacherscancontinuetomotivatestudentsbyloweringtheaffec-

tivefiltersthatareoftenraisedhighatthejuniorhighschoollevel.Ontheotherhand,theycanstart

focusingondevelopingbasicskills,bothfunctionalandgrammatical,inyounglearners.Fromjunior

highschool,theseskillscaneitherbebuiltuponinstudentswhoseinterestinEnglishishigh,orthey

canbeabandonedforalternativeskills.Thismightproveanidealdirectionforforeignlanguageeduca-

tioninJapan.

Finally,itshouldnotbeconcludedfromthispaperthatstrongemphasisneedstobedivertedto

speakingandlisteningskills.AsHenryWiddowsononcewrote,languagerequiresabalanceofskills.

Whileacommunicativegroundingisimportant,onecannotforgetthataformalsystem,agrammatical

system,isvitalinlearningalanguageproperly.Teachersthereforeneedtofocusonasoundknowl-

edgeofgrammarandstrongskillsinbothreadingandwritinginordertodevelopwell-roundedstu-

dents.(Stern,p.１７８-７９)
Universitiescan,withinfouryears,preparetheirstudentstostarttheelementaryschoolchildren

ofJapanonapositive,well-developedroadtoEnglish.Ifskillful,motivatedteachersarepreparedfor

theprofession,Englishcouldbequitesuccessfullyofferedasanelectivesubjectfromjuniorhigh

school.Thiswouldcreateanationofhighschoolgraduatesequippedwithatleastlanguageskills,and

enablesomeofthemtocompeteinjobmarketsofthefuturethatdealwithbothinternalandexternal

internationalization.

Thealternativeisnotverypromising.PlayingwithEnglishattheelementaryschoollevel,and

thendivingheadfirstintojukenEnglishwithastrongemphasisonenteringuniversity-especiallyina

systemwhosecompetitivenesshaserodedduetochangingdemographics-islikelytocreateaconsis-

tentlyweakgenerationoflanguagelearners.Furthermore,inanon-streamededucationalenviron-

ment,thecurrentsystemthreatenstocontinuecreatinglargegroupsof“lostlearners”,anatural
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phenomenonwhenthecompulsorysysteminplaceisfollowed.Inotherwords,beginnerswillquickly

fallbehindasjuniorhighschoolteachersscaletheirlessonstowardthemiddletouppermiddlelevel

learner.ThemoreastudenthaslearnedEnglishpriortoenteringjuniorhighschool,themorelikely

itwillbethattheteachergearstheclasstowardthatstudent’slevel.Fromtheoutset,beginnerswill
findthemselveslostandfallingfurtherbehind.Withoutabaseofbasicskills,thesestudentswillbeun-

abletokeepupwiththepaceofexaminationorientedEnglishathighschool...thuslandingthemin

“remedial”coursesatuniversity,classesthatwerenotsupposedtoengageinsuchlearning,butdoso
bydefault.(Note,too,thatthesecourseswillnotbecalledremedial,butthecontentwillgravitateto-

wardtheremedialasaresultoftheinstructor’sintentionofcreatingasyllabustomatchthelevelof
thestudents.)

Ifthestructureoflanguageteachingwillnotchange,thenitisuptoteacherstopursuereformon

theirown.Coursessuchastheoneoutlinedabovewillequipuniversitystudentswiththenecessary

skillstosucceedinsuchanenvironment.Furthermore,suchpracticaltrainingattheuniversitylevel

shouldreducetheburdenonthepoliticalandbusinessspheres,bothofwhichcannolongerpledgelife-

timeorevenlong-termemploymenttothenation’syouth.
Itwouldappearthatthedaysoflifelongemploymentinaproduction-orientedcompanyinJapan

areindeedhistory.Universitieshavetoshifttopreparetheyoungforcareersthataidthenationby

helpingtheyoungtofindcareerpossibilitiesforthemselves.JidouEigoisonesuchareaofpromise.
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